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CHAFTER I

INTRODUCTION

The importance of language in society cannot be overempha-
sized. Linguists and anthropologists are agreed that it is the central
feature of culture in any cox:amunit:,r.1 An interest in it is not only
natural but necessary if we are to be able to teach a second language
to adults who have already mastered their native language.

Robert Lado's definition of language reveals its communica-
tive function as well as its structural arrangement:

Lianguage is primarily an instrument of communication among
human beings in a community; it consists of orai-aural sym-
bols, arbitirary in their association to particular meanings and
units and .arbitrary in their shape for a given language.2

John Carroll points out the same dual comporfents of language

in his definition:

Language is a structured system of arbitrary vocal sounds
and sequences of sounds which is used, or can be used, in

1Mary Finocchiaro, Teaching English as a Second Language,

p. 91.

2Robert L.ado, Language Testing, p. 2, 3.
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interpersonal communication by an aggregation of human
beings, and wnich rather exhaustively catalogs the things,
events, and processes in the human environment.l
Language can be divided into two components: syntax, the
gtructure, and semantics, the meaning, with form underlying mean-
{ng.z It is clear that communication is the purpose of language and
structural form or sysiem is a means to that end. Foreign language
educators are faced with the necessity of teaching it in such a; way
that neither facet ié overemphasized to the neglect of the other.
Before defining the 'speci.ﬁc problem dealt with in this paper,
let us look at the nature of languagé itself. We find that it is a ss'stem
of pronunciation, structure and voc‘abul-ar'-y all following a defini-te
pattern of recurring forms and sequences of forms. These forms
signal meaning to English speakers by means of word order, function
words and intonation.® The leé.rning of these forms is largely a mat-

ter of habit formation, the habits becoming so well learned that they

become almost autoraatic. As Nelson Brooks has said, "The single

paramount fact about language learning is that it concerns, not problem

1john Carroll, The Study of Language, p. 10.

20wen P. Thomas, Transformational Grammar and the
Tcacher of English, p. 13, 14. '

3Finocchiaro, Teaching English as a Second Language, p. 37.
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3

solving, but the formation and performance of habits, "1 the implica-
tion being that practice in the use of correct forms is more essential
than analysis and understanding of why these forms are correct.

After studying language development in children and language
use in communities, all over the WOI‘I'd, linguistic scientists have found
that spoken language is ;primary, and writing a secondary, often imper-
fect representation, of speech.2 They have also learned that themean-
ingful sounds of a language can be discovered,. analyzed and described
through contrasts and that ingraineci language habits of a native speaker
may interfere or conflict with the learning of a second l.aLnguage.3

Language is learned behavio;-, the noises human beings make
becoming meaningful only when reinforced by speakers of the language
community.4 The infant spends a greai deal of time passively listen-

- ing to the language around him. The sounds he himeelf makes are ran-
dom or experimental. Gradually he begins to associate certain sounds

with a particular response or result. ''Child language development is

INelson Brooks, Language and Language Leerning, p. 489.

213‘inoc:ct1ia.ro, Teaching English as a Second Language, p. 91.

31bid.
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the development of different responses which serve to code the child's

perceptions of his environment and to mediate his needs.”l’

The infant progresses from listening: to understanding to
speaking and several years later learns to read and then to write.
The sequence of teaching these four language skills,. if it is to con-
form to natural language learning, will proceed in the same érder:

2

understanding, speaking, reading, writing.” Carroll cautions that, |

It is somewhat doubtful whether the learning of a foreign
language should proceed in all respects in a manner paral-
leling the acquisition of language in a child, but the desired
end result is the same.3 :

We have long been aware of the need for better methods of
teaching foreign languages, the necessity becoming most apparent
during World War II when it became evident that traditional methods
(commonly known as grammar-translation) were not successful in
producing fluen't speakers of other languages. In the early 1840's
two new approaches {o language teaching were initiated. The first

was employed by the Army Specialized Training Program in its

Intensive Language Program and was characterized by the use of

-

AY

1Carroll, The Study of Languages, p. 99.

2Finocchiaro, Teaching English as a Second La}xguage, p. 97.

3Carroll, The Study of Language, p. 99.
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. | 5
native informants and of mimicry-memorization methodology.1 The
second, which was used by the English Language Institute of the Uni-
versity of Michigan, featured teaching materials based on contrastive
analysis and introduced certain discovery procedures of structural

linguistics as teaching devices.2

The audio-lingual method, ;VhiCh has been widely used in
recent years, represents to a large extent, a combination of ;che two
just mentioned. It takes cognizance of the fact that acquiring language
skills takes time and must be a; loﬁg and gradual process, the final
goal being free expression.'

Carroll urges that teachers use an eclectic approach and
select the material and method best suited to a.particular grbup at a
particular time, rather than trying to adhere to any one method.3

Let us combine the practiée of our most skilled teachers with
the language theory of the linguists and the learning theory of

the psychologists and evolve our own theory of language learning,

is the recommendation of another language teacher.4

1Angiolillo, Paul, Armed Forces' Foreign Language Teaching,
p. 26-28. -

2Robert Politzer, “'Linguistics and Motivation, " Dimension:

Languages 68, Proceedings of the Fourth Southerrn Conference on
Language Teaching, New Orleans, February 1968, p. 20.

-3Carroll, The Study of Language, p. 186.

4William G. Moulton, "'Applied Linguistics in the Classroom, "

in Teaching Enzlish as a Second Language, by Harold B. Allen, p. 83.

- 3



- et e e = . — ———— e

© 8

Probably the greatest coniribution that linguists have made
to language teaching in the last two decades has been their insistence
on the systematic nature of language so tha}: we have come {o think of
it not as words, but as pattern.i Our basic courses in English
are n?w'made up of a sequence of structiural patierns and in the class-
room we drill our students in the use of these patterns until they have
been learned so well that they can be used with unconscious mastery.

The kinds of drills most used have been repetition in imita-
tion of a2 model and other manipulative exercises involving substitu~
tions, expansions, transformat! s and the like. We h'aveltried to
see that students spend their time learning to use correct forms-and_
that they are allcwed to make as few errors as possible. Results

have been good in beginning classes, but

. .« . the adequacy of manipulative techniques lessens as the
student advances. We have been so enchanted with manipula-
tion that we have largely forgotten another element of language,
one of importance equal to its systematic nature: its communi-

cative function.2

Clifford Prater goes on to say that the most significant current trend
in methods of teaching English as a second language may well prove
to be the attempt to assign to communication its proper role in the

classroom. It is to this facet of teaching that this thesis is devoted.

lprator, 'English as a Second Language: Teaching, ' in
teaching English as a Second Language, by Harold B. Allen, p. 90.

21bid., p. 91. .
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- CHAPTER 11

STATEMENT OF PROBLEM
AND
PROCEDURAL DESCRIPTION
Many of the foreign students in our colleges and graduate
schools have studied English as a foreign language but find them-

selves unable to express their thoughts adequately in oral conversa-

tion. They have reached a stage of language production where they

can encode meanings by consciously putting together various elements

and units that constitute an utterance, but they speak haltingly with
long pauses while they search for suitable lexical and. structural
items. |

With the needs of such young people in mind, a class was
organized for five university students from Venezuela and Ecuador.
The overall aim was to provide an opportunity for them to improve
their skill in free oral exéression of English, oral expfession being
defined as "the ability to use in essential normal conversation |

situations the signaling system of pronunciation, stress, intonation,

structure and vdcabulary at a normal rate of delivery.l It was

H

1Lado, Language Teaching, p. 241.
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anticipated that .certain pedagogical guidelines or criteria for the
development of free oral communication would emerge from the exper-
jence. My objective in writing this thesis is to describe and evaluate
the procedures used in an effort to discover which are effective teach-
ing tools.

The group met fifty minutes three times a week for thr‘ee.
months. It was voluntary on the part of the students and non-credit.
since the course was experimental in nature. The class number was
limited to ﬁvé because the primary activity was to be experience in
using spoken English. The more nearly the classroom situation approx-
imates a normal, real life situation, the more carry-over coulci be
expected in the use of oral language. Five to nine students is the num-
ber established as a maximum class size suitable for language train-
ing by the Intensive Language Training Program of the American Couﬁcil
of Learned Societies and the Army .Special.iz'e'd Training P.i'ogram'.1

Limitation of class size is justified by the fact.ihat available
recitation time becomes too short in a class of more than ten.- Also,
in ratio to the correct model of the teacher, the student is exposed. to

more errors by his peers. In a class where conversational abilities

IKibley M. Horne, 'Optimum Class Size for Intensive
Language Instruction, '’ Modern Language Journal, vol. LIV, March
1870 #3, p. 189-195.
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< g
are to be developed, instruction must be conducted in an atmosphere
of controlled social interaction which is not possible in a group smaller
than four and is difficult with more than nine or ten. With a class of
¢ive to nine, students are moré apt to shed their inhibitions and fear
of making mistakes. Iniportant too, is the consideration of each per-
son's unobstructed view of the instructor's face: learners are better
able to reproduce sounds when the model is within a few feet of thém.
Audio-lingual methodsl have been quite succéssful in teach-
ing speakers of other languages t}.xe basic skills necessary for handling
the language system of English, but have fallen short -of preparing
learners to freely communicate thebir ideas and thoughts.1 Metﬁods_
used in this class are intended to providé a gradual progression from
pure language manipulation to the use of language in real communica-
tion and each lessoun is planned to advance this progression.
In order'to provide material of relevance, the lesson is

introduced with a passage read aloud by the i;lstructor. The readirg

is chosen (or constructed) according to the fields of interest and areas
of concern evinced by the pupils. The selection is read a second time
by the teacher, after which students are given practice in drills and

exercises based upon the reading and designed to make speech habits

lprator, "English as a Second Language, "' in Teaching
English as a Second Language, ed. by Harold Allen, p. 91.
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»

automatic. Strict control is placed on what they repeat and say; grad-

ually, as habits become more automatic, controls are relaxed. The

students progress through directed or controlled communication to
free oral expression and are given \r}ide opportunity to use English
independently.

The preportion of t-iﬁe— de-veied' to listening and comprehen- |
sion of the reading is about ten minutes. The practice of words and
word sequences occupies another ten minutes. The following ten or
fifieen minutes is used for dirjectéd_l or conirolled communication and
the remaining tw.;venty minutes i.s'spent using oral language in as natu:-'al
a way as possible. Frequentily, discussions or conversations begun in
one class will carry over to the next meeting. This is # most desirable
"set’ since high interesfc and motivation tend {o lessen inhibitions and
encoufage active participation in the verbal exchange of ideas.

In the following sections of this thesis I shall examine in

detail each part of the lesson, explaining the intent as well as the

underlying rationale.
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GENERAL FORMAT OF THE LESSON

SKILLS

Listening
and
Understanding

Speaking:
Manipulation

Reading

Spe aking:
Controlled
communication

Sgeaking:

Free
communication

Reading and

Writing

A selection read aloud twice by the
teacher :

Clarification of meaning and check
for aural comprehension

Oral presentation and practice of
new or difficult forms.

Visual presentation of same forms

Oral practice in use of forms

General conversation, questions,
commments, reactions, criticisms,
arguments based on the reading

Dictation of the selection
Student participation in compiling

a list of related topics for further
s tudy or for conversation groups

11

TIME

10 min.

10 min.

10 min.

20 min.

To be
used in
follow-up
lessons
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CHAPTER III
THE ORAL READING

Since listening is the basis of language leaz-n'ing, students
need extensive practice in it before trying tc carry on sustained con-
versation.l Conversation is interaction between persons and com-
prehension plays an important role. When we initiate the lesson with
an oral reaciing by the teacher, we provide én opportunity for students
to listen to the language before being requir_e& to uée it, thus follow-
ing the natural sequence of language learning. Eugene.Nida spent |
many years observing tize manner in which Africans learned two or
more tribal tongues and became convinced that “'learning to speak a
language is very largely a task of léarning to hear it."2 Intonation
and rhythm are learned and reinforced in this way.

An equaily valid reason for introducing the lesson Wi‘th. a
reading is the zz;latter of relevance or interest or motiv_atiori. As

deduced from successful experience with adults and children,

1Eugene Nida, Learning a Foreign Language, p. 27.

21bid, p. 38.
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p. V. Gatenby states that necessity comes first among govérning
factors of achievement in language learning.1 In general, foreign
students learning English in this couﬁtry are highly motivated to
learn because they constanily find themselves in situations where
they must be able to comprehend and to respond. This motivation
| carries over into the classroom when the lesson Is geared to their
needs and interests. Most of the selections read to this class'were
written specifically for them in response to their requests for infor-
mation on a particular subject or in an effort to extend their socio-
cultural orientation to American people and their way of lif.e.. Topics
ranged from environmental problems to an analysis of the ‘'hippie
culture.

In a class designed for the improvement of free oral expres-
sion, ;:he reading provides a common topic for discussion and serves
as a base for wide ranging conversational exchange, ’ajt the same time
effording an opportunity to expand socio-cultural concepts. Tv.vo
courses of action are open to the instructior, the first being to tgke

advantage of the vast supply of printed material available including

classic works of American literature: the second, to construct

. 1g. v. Gatenby, ' Conditions for Success in Language Learn-
Ing, " in Teaching English as a Second Language, by Harold Allen,
p. 14,
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z.aterials designed especially for the students we are teaching. Both
¢ystems have merit and both were used in the experimental class
referred to in‘this paper.

Let us first consider the use of literature as a source of
gocio-cultural orientation. We must realize that intermediate stu-
dents of a second languége are seldon; prepared to appreciate or to
fully comprehend the v..rriting of many of our best authors. We have to
‘effect a compromise between the literary sele_ction as a cultural arti-
fact modeled in language and the need to promote c;ur goél of cultural
orientation.”! In order to allow for the

. . . linguistic unpreparedness of our students. . . . it
becomes imperative {0 adapt the selection in such a way
that the students can utilize with ease the linguistic pat-
terns which they have already learned. The adaptation

must be in the direction of grammatical simplification
primarily, and then of vocabulary control. . 2

Thus we make it possible for the learner to focus his attention and
interest on the content of the passage. Adaptations of selections from

Clarence Day's Life With Father and Mark Twain's Tom Sawyer were

used with this group, as well as more contemporary selections from

John Steinbeck's Travels with Charley and J. D. Salinger's Franny

and Zooey.

Icharles T. Scott, ’Literature and the ESL Program’ in

Teaching English as Second Language, edited by Allen, p. 295.

2Ibid., p. 296.
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The other possibility, that of composing materizal to be used
«ith a particular class, has the advantage of being tailored to fit their
. pneeds and interests more exactly than other materials. In this case,
these students wanted information on current trends in politics and
'social problems both on a local levei (concerning the university and
stucient affairs) and on a national iev.eel. They r;eeded to knoxy about
student housing in Austin and what outdoor recreational facilities
were available to them. They were curious about the Board of Regents
and its function. They were interested in the struggle for recognition
i by Mexican American groups in the southwest and in problems of
racial integration in schools throughout the couniry. Some examples
: of "stories" used with this experimental group are included in the
last chapter of the thesis. They were composed in én effort to provide
' relevant material that would serve as a source for extended discussion,
conversation and an exchange of ideas on rglated topics.
» Justification for reading the passage twice is found in the
fact that it gives pupils a second chance to listen aftentively to words

: and structures that may not have been understood the first time. It

gives them an opportunity to hear correct pronunciation and intona-

tion. At the same time, it ensures a greater degree of aural compre-

hension than one reading.

-. 19
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It may be necessary to clarify the use of multi-referential

words such as get or kind:

a kind person get breakfast
what kind ? get out
kind of queer get a radio station

get acquainted
get him to do it
get away with it °
get to New York
At this time, the teacher may want to use techniques.of
selective listening which reauire one to listen for particular details
lovolving vocabulary, structure; pronunciation or comprehension.
For Instance:
Vocabulary: Listen for several words used especially
- with reference {o automobile pollutiéon
(fumes, exhaust, smog, filth, internal

combustion)

Structure: Listen for verbs used in the infinitive form.
(to realize, to continue, fo form, to focus)

Pronunciation: Listen for words yor find hard to prorounce.

Comprehension: What is a ‘'clean car race?
Why was it organized?

The above exercise is based on a readihg entitled "Environmental
Crisis” which is found in the last chapter.
Since further conversation and discussion will be based upon

‘:e subject matter covered in the reading, the instructor makes sure

L) ) . . - s 4
't has been assimilated before moving on io the practice of new or

ERIC - . 20
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cafamiliar lexical and structural i '
s items. By explanati
on and by reword-
icg or rephrasing, she clarifies an
y area of doubt. She gi

. gives ample

opportunity for questions and she herself asks questions and elicit
s

comments to ascertain the 2 '
e degree of com
prehension of each
' member.
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CHAPTER 1V ’
MANIPULATION

. In order to make new lexical aud structural ite.ms a useful
~2rt of one's language knowledge, they have to be practiced untii
their use becomes‘ almost unconscious. ''Habit carries most of the
operation of the complex mechanism of language, leaving our atten- |
tion free to dwell on the messagc and the attitudes of speaker and
tistener.''! With this aim in view; the instructor has the students
iisten to and repeat the phrﬁses chosen from thé reading for practice.
!a the experimental group of just five, each person has an unobstructed
view of the instructor's mouth and each can be given opportunity to
repeat individually as well as with the class. Frequent repetition,
afler a model, of conversational ut?érances of sbme compl;axity is
vseful in developing the mechanics of fluent speecb..2

Follawing this practicé, tﬁe _teacher writes the words and

| »hrases on the board, reading them aloud and having students repeat.

1L.ado, L.anguage Testing, p. 4.

?’Wilga Rivers, Teaching Foreign Language Skills, p. 189-2vu0.

18
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Zince native language habits are apt to interfere with pronuriciation,
{: {5 essential that the oral form be presented and practiced before
sr.e written. There are diverse opiniéns among foreign language
c<ucators as to when the visual image should be taught and how much
emphasis given it, but with coliege stud_eﬂts at the intermediate level
of lenguage learning, there are several points in favor of using the
written form. The written script is of incalculable help to students
1
particularly for those whose éui'al perception is poor, the visual
image is a stimulus to mémory; it is not an end in itself. Also impor-
1ant is the fact that Englisﬁ is not a cor;sistently phonemic language
and {8 not always written the way it sounds, so one cannot infer the
correct ;pelling from the s;poken form.2 Third, after seeing the
written form, pupils comprehend 'c.vords they meet in reading which
they have previously heard. At the same time, they reinforce correct
Tather than incorrect sounds in their own silent reading.

In an experiment where listening fluency was studied, it was

found that when adults learn a language under exactly the same

1H. Dunkel and R. Pillet, French in the Elementary School:
e Years' Experience, p. 45-48.

P
v ey
- 2w

“ 2Words containing "i'"’: it, piece, tie, machine, isle.
“ords containing “ough'': dough, bough, through, enough.

23
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-onditions as children, the adults are superior in performance.l But

s ince many adults have spent much of their lives learning through the

:iym of the printed word rather than by rote memory and imitation

J.£8

a5 a child does, they have become dependent upon the visual image as

s means of learning.2 By supplying the written form in class at this

t

time we are providing a second means of instruction.

With the words and phrases noted on the chalk board, the

:eacher proceeds to lead pattern practice drills and to explain unfamil-

iar syntax or morphology.

There is no way in which an adult can acquire a new set of
language habits except by initial intellectual understanding
backed by drills which transform understanding into automatic
response. Intellectual understanding is of great value {o the
adult, but without drill it is useless. Use of the direct method
alone assumes that the adult learner is exactly like the native
child. More sensible is the initial explanation followed by
drill aimed at acquisition of patterns.d

In teaching young children languages, it is not necessary to
mmake grammatical explanations as they have the ability to learn by

analogy and to grasp the ‘systen_l_atic arrangement of the language.

1yames Ascher and Ben Price, “The Learning Strategy of the
Total Physical Response: Some Age Differences, ' Child Development,
vel. XXX VIII, #4, December 1967, p. 1219-1229.

2Nida, Learning a Foreign Language, p. 21.

‘ 3Archibald Hill, "Language Analysis and Language Teaching, '
in Foreign Language Teaching, edited by Joseph Michel, p. 110.

24
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The function of drill is to induce the subconscious assiinila-—
tion of the rule: whether the student can or carnot set forth
the descriptive statement is of purely academic interest.
provided he can reproduce the pattern accgrately.l
Adult learning is different and is facilitated by intellectual
learning; when a pattern practice or.dri]l is employed, the adult
profits fr;om being made aware of the crucial element .of the drill.2
Theories of transfer of learning suggest that mechanical pract.ice
(drill) makes a skill readily available When an identical situation
demands its use, but that transfe:r of learning is not automatic.3
If learning is to cérry over to wider contexts, the student must be
made conscious of the relationship within the structure being prac-
ticed and of the parts ¢. the pattern that may be rrianipulated'for
specific purpcses. If the student is to acquire facility in adapting
learned and drilled patterns to his own purposés in sp;ontaneous |
expression, he must understand the crucial element in the drill;
he will be better able to recognize how and where an ele;:nent can be
used. When a student wants to know ''what he is dbing" in a drill or

"why he is doing it, " grammatical analysis can be very helpful.

1A. Valdman, ''From Structural Analysis to Pattern Drill,
French Review, XXXIV, No. 2 (December 1969), p. 170.

2Rivers, Teaching Foreign Language Skills, p. 195.

3Ibid, p. 195.
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pelitzer believes it cannot be dispense& with. He says rules ought
10 be summaries of behavior and should only be made explicit after
experience with the item in drill and an opportunity to formulate a
generalization by analogy.1 The amount of time devoted to this kind
of analysis was minimal in our group as these students were already
familiar with the syntax underlying many basic structures and pat-
terns. When the need arose, we spent a few minutes in explana’éion

of a grammatical point or in making a morphological generalization.

A l.Robert Politzer, Teaching French: An Introduction to
_pplied Linguistics, p. 5, 6.
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CHAPTER V
CONTROLLED COMMUNICATION

We assist the s%.udent in progressing from language manipu-
igztion to free communication by providing ﬁractice in controlled
communication. We gradually relax the confrols over what he is {o
say and allow him more and more freedom. We can define manipu-
lative language activities as fhose in which the sounds, words, and
gtructures to be used are supplied to the student by the teacher, tape
recording or text book; communicative activities are those in which

the student himself supplies the words, sounds and structures needed

' to express his thoulghts.1 Free conversation is a completely communi-

catlve activity, while an example of pure manipulation is a drill in
which the teacher utters a sentence and the student repeats it after
him. Manipulation and communication can be regarded as two extremes

and most teaching techniques involve both, to a greater or lesser

extent.2

1Clifford Frator, "English as a Second Language: Teaching, "
o The Teaching of English as a Second Language, ed. Allen, p. 90.

21bid., p. 90.

23
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Genuine freedom in language use will develop only és'the
student gains control of the system as a whole, beyond the mastery
uf.pat;terns in isolation. The teacher provides more and more activi-
tles in which thé proportion of communication increases. |

| To assist the pupil in this progression, we z-nt'xst provide
practice in using the forms and patterns learned. Questions on-the
~aterial covered in the oral reading serve this purpose, with answers
rhrased in either the shortest possibl_e form or in complete senten»ces.
The next step is to use in original sentences lexical and structural
items selected from the reading. Furtper experience in using this
vocabulary is gained by paraphrasing sequences of words and by sug-
gesting synonyms and antonyms.

In making the transition from contirolled to free communica-
tion, speaking from an outline is a useful activity as it limits the
speaker to familiar topics and vocabular& while at the same time per-
mitting him independe'nce in choosing'férms of express ion. A brief
¢utline of the main points covered in tﬁe reading is construcfed coop-
eratively and noted on the chalkboard. With these points to serve as
=itmory stimulus and to limit the subject, individuals are able to
T2ke a summary in their own words. The learner uses the language
{urmg recently practiced but he selects the lexical content.

These communicative activities are made to relate directly

> the students by encouraging comments on their reactions and

.. <8
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:~eiings and giving opporiunity for them to share information and

Pwml - esperiences. They are helped to encode their own thoughts using
»¢=;silar basic patterans, and to simplify what they are saying when
¢: 5 loss as to how to express themselves.

In 21l these situations of controlled communication, the
. ;::‘nological, emotional, and motivational factors are important
iafizences on learning. A relaxed rather than a tense situation is
sejuired, an atmosphere of accepiance rather than of criticism.

verbal behavior is dependent on r‘einfofcement froin another source.”l

s orel communication, many learned structures and phrases prove
in be suitable and responses uéing these étrﬁctures are strengthened
asd their use made more automatic. As students tryf out new com-
t:inations, their acceptable aftempts will be rewarded with approval
wziie their unrewarded attempts will gradually be eliminated. 'i‘hat
siich is agreeable we are more likely to repeat and therefore to
carn while that which is _&isagreeable we avoid. The teacher must
tiieviate feelings of inadequacy by restraint in making corrections
333 in contributing too much to the conversation herself. Students

s30uld not be put in the position of having to express concepts for

®2tch they do not have suitable vocabulary.

-IB. F. Skinner, Verbal Behavior, p. 2.
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If improvemen* in orzl English is to take placé, mistakes
must be corrected, but Wiﬂ;l. care. An authoritarian manner will do
more to eliminaté voluntary participatioh and spontaneous expression
than to eliminate errors. AWhen a speaker is trying to express an
ijea, he cannot be constantly interrupted. without losing his train of
thought and being made to feel frustrated and insecure. A Better way
i{s to correct those mistakes that recur consis’centl& and those that
would impede communication or be unacceptable to a native speaker.
Other inaccuraciés should be noted and brought to the attention of the
individual, or sometimes the groﬁp, at the end of the class or at a
time reserved for this purpose. Sometimes on the spot corrections
are necessary, but th;ey should be. made quietly and drill should come
&t some other time.

Errors 'n structural patterns, it_: pronunciation and .intona-—
tion and in vocabulary are frequently due to interference of native
language habits. Interference is defined as those instances of devia-
tion from the norms of a language which occur in the speech of an
individual as a result of his familiarity with ancther language, in
this case, his native ’congue.1 He transfers the habit system of his
native language to the foreign tongue; he makes errors as a result
¢! using forms based on syntax and morphology to which he is

atcustomed.

. 30

1Uriel Weinreich, Languages in Contact, p. 1.
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When native language iuvolves units or patterns similar to
those of the target language, there will be either focilitation
or interference in learning depending on the degree of func-.
tional similarity. If the expressicn, content, and associa-
tion are functionally the same in the native and the new

language, there is maximum facilitation; if the unit or
pattern is not the same there will be interference with the

new language. 1

The good teacher wasties little time where .similarities between the
two languages are cpncerned but directs her attention to the differ.—
ences. In addition fo problems of structural form and vocabulary,
she is constantly alert for inaccuracies of pronunciation and intona-
tion. She models' the correct delivery and helps students approximate
her performance until they attain acceptable speaking skill. She 'does
not insist on berfect production as this is sometimes impossible, but
she strives for speech that is easily understood by native speakers of

English.

11 .ado, Language Learning, p. 40.
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CHAPTER VI
' FREE ORAL EXPRESSION
The Conversation Group

Today's students in our secondary schools énd colleges find
. agreat dispar.ity between their daily life activities and much that
goes on in the classroom. A f{mctional program giveé the learner
a working knowledge of the language so that he finds pleasure and
satisfaction in using it for communication. Spontaneous verbal expres-
sion is not solely the product of knowledge of and skill in using a
language code; it also implies the student's desire to communicate.
In the experimental classlwe endeavored to set tﬁe stage for inter-
personal communication by laying a fouﬁdation of skills in handling
the vocabulary and structures pertaining to a selected fi-eld of interest
chosen because of its relevancy to the group. If the preparatory class
work was successful, the students are able to converse on the subject
chosen, and if it was a suitable choice, they have ideas and opinions
to contribute.

Since conversation requires the use of numerous structures
and lexical items which have been learned over a pericd of years, the

28

32
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g1 c2ent must develop skill in rapid selection of the most suitable
espression. By encouraging the learner to converse on subjects with
»=ich he is familiar and in which he is interested, we allow him to
~% most of his attention on the pz‘ogess of sele_cting appropriate forms.
ssoothness of delivery at normal speed of native speakers is the aim
of .cse students and the:ly are more lik.ely to approximate this goal
s=en speaking on subjects of their own choicé. In the case of these
students, their urge to communicate-and to _fit into American life
keeps motivation at a high level which in turn increases learning.
5:ace motivation should be based primarily on the interests as well
sz the needs of the learner, every effort ié made to discover the broad
areas of interest of the students. The following list includes some
«f{ them:

Current news events (local and national)

Social problems here and in South America

Politics in their countries and the U. S.

Sports

Attitudes and values of American people

Environmental issues |

Hobbiesg

Customs

Recreation
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secondary education

EE L Careers and professions
’ .-:':-' ' . ianners and etiquette
asme more specific topics of interest to this group are:

ST Traveling in the U. S. and Eurobe

Ciiy life and urban problems .

Coel; Physical fitness for adults
R S Student government at U, T.
The board qf regents
3L Sidewalk fendors
Outdoor recreation in the Austin area
Dress and grooming codes for students
The Austin city council
Changing attitudes in our society
Military service and the draft
e Student demonstrations
Pollution
Population control

“ral readings {vere presented on many of these topics and conversa~
198 was a natural outgrowth. When interest was high, the subject
vader discussion was carried over to the next lesson to capitalize on

‘zotivation already generated and of language forms alreaciy familiar.
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subjects for discussion were always announc_:ed in advance and évery-
ope expected to come prepared to contribute ideas within the broad
area assigned. Somewhat controversial topics proved especially _
(ruitful for stimulating ideas and impelling students to express them-
celves. Sometimes the teacher designated a pupil to take the affirma-
u“ve: stand and another to take ihe négativc::. Pupils were seldom asked
to prepare a report or speech because such an arrangement elim_iﬁates
spontaneity and allows for less participation on the part of each indi-
v-idual. : '

The setting of the conversation class is informal and.relaxed.
All discourse is carried on in English and students are free to inter-
rupt or to question, to disagree or to make additional cornments. It
i3 the teacher's responsibility to see that all participate and to keep
her own co‘ntributions to the conversation to a minimum. When con-
versation lags, the instructor stimulates barticipation by a{sking a
leading question or adding a comment designed to elicit a response.

Individual differences are kept in mind, and allowances are
made for them. By demanding of the student completely accurate
frammatical forms and sentence structure and thoroughly appropriate
@ording, the instructor is sometimes insisting on a higher level of
€xpression than that of which the student ié capable. The degree of

‘*uency attained by one in his native language is dependent upon his

35
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inpate capabilities as well as upon circumstances of environment, with
the result that some people become more articulate than others. The
game can be expected in one"s learning of a foreign language. Indivi-
dual differences in learning are ‘;also causéd by factors of personality
such as a tendency toward exirovert or introvert behavior.

From time to 1:ime,x the usual 1ess.on fermat cf an oral read-~
ing by the teacher followed by practice and developing into general
conversation was varied to include assigned talks or resumes of re;ad-
ing, most often when a student was especially well informed in a cer-
tain area. For example, Edgar described his current research in the
field of petroleum engineerirg. Joe explained his preferénée for
soccer over football, compleie with diagrams on the board. Aura
gave ingtructions on hm.w to prepare a Venezuel.an chicken pie. In

each case, the sense of satisfaction and achievement of the speaker

was ev ident.
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-Levels of Diction

The problem of levels of diction (is likely to arise as foreign
g:-ients are not always accurate in their appraisal of the suitability
¢ expressions they read and hear. They sometimes use slang expres-
¢:ons in polite or formal situations, not realizing that it: is inappro-
priate. Af the opposite extreme, they often use rather formal literary
shrases they have come across in reading when informal vocabulary
wouzld be more suitable. They should be made aware of the formal,
informal and non-standard levels and the corhmunicative environménts
in which each is to be used.l

In the experimental gfoup, it was found that the needs of

forelgn students to express themselves in conventional English fell

into three categories: 4
1. Making informal class reports
2 Contributihg to casual conversatién , .
3. Composing formal papers for their courses
They needed to recognize the significance of purpose, vo'cabulary and

syntax at each level in order to know which expressions to select.2

1Jewel A. Friend, “'It Ain‘t Watcha Say, "' TESOL Quarterly,
vol. 3, December 1969, uno. 4, p. 310-311.

21biq.
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Experience in distinguishing the three levels can be érovided
. several ways. A hypothetical situation may be set up and pﬁpils
supply the dialogue. In so doing, they discover that purpose and
covironmental factors are governing principles for choice of words
sod patterns. Fu;rther practice is made rossible by asking students
s {dentify statements as to formal, informal or non-standard and to

«rmulate equivalent statements in the other two categories.

-
-
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Socio~-cultural Concepts

{ snguage and cu’ture are inextricably interwoven as is shown

. . | 1
.. «3@ f5ct that language is the main vehicle of culture.” Howard Lee

1

DOy .
PO Y ,‘.:'4;‘¥a:_-1.‘

.-+ i got with culture in the liberal arts sense, but rather in the

~okes clear that the chief concern of foreign language teach-

prorsapoiogical sense.2 It is the attitudes, reactions, assumptions
.t tasues of American people that are essential for the foreign sty -
.«2<'¢ comprehension of our ways. He is daily experiencing the behav-
¢ gatterns of our society, but he needs knowledge about our culture
+3 well as experience of it if he is to attain real understanding. | Informed
s=tergtanding of the difference beiween two cultures fosters a tolerant
s «w af new modes of behavior, or ways of thinking.
4s language teachers, we must be interested in culture (in the -
social scientist's sense of the word) not because we necessarily
=20t to teach culture of the country but because we have to teach
X+ If we teach language without teaching at the same time the
culture in which it operates, we are teaching meaningless sym-

ols or symbols to which the student attaches the wrong meaning:
for unless he is warned, unless he receives cultural instruction,

e will associate his own concepts with the foreign symbols.

\ ITheodore Huebener, How to Teach Fofeign Languages
* ectively, p. 178. .

. 2Howard Lee Nostrand, "A Second Culture: New Imperative
- _-*:x.:erlcan Education, ” in Foreign Language Teaching, ed. Joseph
“--Che{, po 112-1420

e SRobvert Politzer, "Georgetown University Report of the
. " nonual Round Table Meeting on Linguistics and Language
"7*suing, " Nelson Brooks, Language and Learning, p. 49.

39
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In addition to its main pﬁrpose of developing facility in oral
.+-ression, the conversation group leunds itself to a study of socio-
. .1ural concepts and orientation of foreign students to the American
vzy of life. With students at the intermediate level of mastery, fhe
..:-ter can use the language to teach cultural matters. Knowledge
Lol - z;c&avior and understanding of attitudes of American people was
s-+rared in this class by thoughtful selection of readings and topics.
*;r discussion. Many were chosen from the interest list compiled by,
. g et ﬁ.tuden'ts and additional subjecté_ were taken from Nelson Brooks'
0 ’ :~ciusive list of items to be covered_ in che study of cultural concepts.1
Charles Fries and Robert Lado have rec&mmended the prac-
T 1iz3llty of contrastive cultural analysis where the significant points
«! gimilarity and. difference between two cultures are pointed out.2
This approach was used in our group when students were asked to
‘2scribe comp'arable situations in their countries and ours and to
\f'ompare socio-cultural concepts. In studying the basic differences

3 %o cultures, students often achieve greater understanding of their

“¥n patterns of behavior and attitudes or values.

lBrooks, Language and Learning, p. 90-96.

i 2Charles T. Scott, “Literature and the ESL Program, ' in
+faching English as a Second Language, ed. Harold Scott, p. 299.
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" Use of Cartoons

One aspect of the culture of a society is its humpr which
varies from country to country. Situations or remarks that Ameri-
cans find hilariously amusing.are not necessarily funny to those of
snother background. The cartoon is one medium for expressing humor

{ch can be ana;lyied since if is in permanent form. For this reason

i+ becomes a useful tool for acquainting the foreign student with an
American's sense of the humorous. 'Understanding the humor of a
people goes far toward understanding the culture itself; in analyzing
humor, one gaihs a knowledge of the creator.’'] | .

In general, we find humor 1r~ the unexpected, something
which normally would not be anticipated.-' In cartoons, this incon-
gruity is 'dep;lcted in the dialogue, the drawing or both. .Often there
{s a certain cultural an#iety behind.our humor and this is especially
true of cartoons. They frequently portray a particular uneasiness
that is widespread among Americans. In enjoying a ca.rtoon, the
viewer's anxiety is calmed since laughter tends to relieve tension.
Some of the problems most often depicted are social unrest, loneki-
hess, sexual behavior, mental h-ealth, technology and the dilemma

between altruism and wc:ompetiti:&a'eness.2

?

o 1Jib Fowles, Ho, Ho, Ho, Cartoons in the Language Class,’
AESOL Quarterly, vol. 4, June 1970, No. 2, p. 155-158.

21bid.
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In the experimental class, cartoons were used from time to

time as a stimulus for conversation as well as for the cultural value.

In studying a.cartoon, three questions were considered:l

What is the factual situation ?

‘What is the incongruity ?

What is the cultural anxiety behind the cartoon?
It is not always easy to name the problem dealt with and not every -
cartoon is intended to reveal a cultural anxiety. Even though the
student does not find anything humorous in the dialogue or the picture,
he learns to understand why an Ame_rican thinks it is funony. It is one
way of becoming better acquainted with concepts, values and attitudes
of another culture, while at the same time getting practice in free

oral expression of English.

Imig.
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Dictation
There are many divergent views regarding the worth of dic-
tation as a classroom procedure, but agreement is general that when
used as a learning exercise it has merit.l One of the important func-
tions it serves is providing drill in qnderstanding connected speech.
It ensures attentive listening and trains pupils to distinguish sounds.
It enables the learner to hear more acutely and accurately: s'ome
students do not realize that there are sounds and even words that
théy do not consciously hear. A cbmmon example is the definite or
indefinite article in unstressed position. Dictation makes the learner
aware of his error and trains him fn more precise recognition of
sounds. It is an effective technique for reinforcing lexical and struc-
tural patierns covered -.in the oral presentation of the language.
Dictation correlates t.he stream of speech with its written
manifestation, a transition which presents many: profqlems in English
because of the numerous inconsistencies and irregularities in the
graphic representation of sound. Nelson Brooks says,
The worth of dictatioﬁ as a learning exercise lies principally
in the fact that once the ear has been trained to perceive

and the tongue to reproduce the audio-lingual features of a
language, the transition to an accurate control of the graphic

1Jesse Sawyer and Shirley Silver, “Dictation in Language
Learning,' in Teaching English as a Second Language, ed. Harold

Allen, p. 325.
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representation of these sounds must be made. The difficulty
of this learning is directliy related to the fidelity and consis-

tency with which writing depicts sound.!

R L I A

As an adjunct to oral practice, paragraph dictation has value
in thai it permits the student to write meaningfully in a manner approxi-
mating native speech. At the same time it eliminates tk2 necessity

for him tc make decisiohs regarding patterns, vocabulary and style.

L T R R ¥ L [ TR TP

In our class, material for dictation was taken from the oral reading

and consisted of about ten lines. Dictation was given only afier the

F e g g e e

students were familiar with the sele.ction, having had practice hearing
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and using the forms orally and reading them from the board S0 no
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further explanation of difficulties was.necessary. The following
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it procedure was used:

1. Imnstructor reads the passage through at normal speed
while the students listen but do not write.

2. Instructor reads the passage again in thought groups
e _ while the students write. One pupil is asked to write
at a back or side board.
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3. Teacher rereads the selection at normal speed while
students fill in omissions and make corrections.
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4. Pupils contribute to correcting the board work as the
teacher reads it aloud; the student who wrote it reads
the corrected work aloud. :

5. Pupils correct their own work using the board as a
model. . :

1B.r’oo}::s, Language and Language Learning, p. 207.
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It i+ important that the passage be read through initially at
normal speed so that the listeners get an accurate aural image. Speech
gt an unnaturally slow speed is likely to be distorted.l The second
| reading, performed in thought groups, does not distort speech or |
gl impair understanding but does give pupﬂs an oppoftunity to write.
The broblem of how to correct the wriiten work quickly so the student
can profit from the experience is solved by having one person write .
on the chalk board. The teacher reads the board work in order to .
provide a correct model for pronun'ciatio\n and no student is allowed
to hear or read the passage before it is in_correct form. |
| The consensus of opinion andong these students was that dic-
tation served to.deepen the impression of words and patterns practiced
orally. Although their chief pﬁrpose in attending the class was to
improve their facility in orzl expression, they welcomed an oppor-
tunity to develc;p.skill in the graphic representation of language. An
added benefit of the dictation was that it provided a permanent record

of at least some of the readings used in the class.

1Hil, “Language Analysis and Language Teaching, ' in
Foreign Language Teaching, ed. Joseph Michel, p. 107.
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CHAPTER VII
CONCLTUSIONS

Student Rating of Classroom Activities

The following scale was used by members of the experimental group
to rate the procedures employed in the class: '

Very Good -1 ~ Good -2 . Fair -3 Poor - 4

Which of these activities have you found helpful in improving oral
communication? (Ratings were averaged to produce these resulis)

Listen to a Reading, then tell aboutit. . . . . . D |
Listen to a Reading, then answer questions about it . . . . . . . 1
Group conversation and discussion based on a Reading . . . . . 1
Listen and repeat words and ph-ases . . . « « . . . e e e e . 2
Oral practice with forms writtenontheboard . . . . . . . . . . 2
Speak fromanoutline . . « . & ¢ ¢« ¢ ¢ ¢ ¢ ¢ o o e e o o o o o o 2
Answer questions orally. .« « « ¢« ¢ ¢ ¢ o « & . . e e e e e e e 2
Dictation . . . . . c o e e o e c o o o o o o 6 o o e e s o v o o e . 2
Pronunciation drills and practice . . « . « « « « « -« . . c c e s+ 3
Use of words and phrases in original sentences . . . . . . « « o 3
Oral report on an assigned tORPIC . « ¢ « « « ¢ o o ¢ o o o o - o » 3
Conversation based on magazine pictures. . . « « « « « « « « . . 3
Discussion of cartoons, humor . . . . . . ... ... ... ...3
Oral grammar drills and pattern practice . . . . . . .. e .. . 4

VWhich of these gave you a better understanding of American people
&ud their way of life ?

Classg conversaticns and discussions a. .

42
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.~ esrmative readings by the teacher . . . . . . .-

. .gcussion of newspaper articles e o o o o o o

1 saptations and excerpts from literary sources
Wagzazioe pictures and articles . . . ... ...

¢ cports by members of the group . . . ... ..
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FINDINGS

Since the students in this class were simultaneously exposed
0 many situations involving the use of SpOkeI; English, evidence of
increased facility in oral expression does not necessarily indicate
that the improvement was due to the class experievnc'e. It is possible,
towever, in spite of not being able to control all the factors, to draw
some conclusions from the stud’ents' evaluation of procedures used
sad from the teacher's overall imp;essibn of the effectiveness of
varicus techniques and materials.

It is apparent in the students' evaluation of procedures used
in the experimental class that they felt the oral reading z:md activities
arising from it contributed more to their goal of increased facility
{n oral expression than did other techniques. Their positive reaction
is based on the .two-fold realization that materials used in this c;lass
were relevant to their interests and, thé lénguage experiences engaged
{n were relevant to their needs.

| The rationale underlyiﬁg the choice of readings Wa-s that they

should provide topics of interest and inrformation upon Which classroom
experiences in the use of oral language would be based. The importance
of interest as a factor in subject matter selection becomes apparent.
The interested student is stimulated to participate and participation is

vital to success in developing speaking skill. With conversation based

.. 48




FILMED FROM BEST AVAI_LABLE COPY ) _' o :

T em————

45
spon timely problems of éeneral interest, students are motiirated to
contribute to the discussion. Conversation in a language class does
oot " just happen, ' but is the result of careful preparation. It needs
s gtarter or a catalyst in the form of an original idea, a controver-
¢ig] point, an innovative suggestion, or a problem of current concern.
"i‘he reading serves as a focus to give 'the conversation direc;tion and
:» provide some community of ideas.

Another factor in the choice of a reading is its contribution
:0 socio-cultural orientation of the foreign student. This aspect too,
is closely allied to interest and motivation since these students are
vitally interested in becoming informed as to how and why Ame;ican
people behave as they do. Thre foreign stu&ent wants to adapt to the
American way of life and this necessitates understanding the culture.
Itis intéresting to note that at the lowest position on the rating scale
students placed the use of oral reports by class memberjs, their
reason being that they much preferred to hear an American point of
view, rather than that of another foreign student.

Justification for the oral language activities that were an
outgrowth of the readings (mainly conversation and discussions) is
found in the psychological principie that we learn that which we prac-

tice. Abundant experience in interpersonal verbal exchange is basic

‘0 the mastery of spoken language. In the early stages of language

_. 49
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learning phonological, morphological and syntactical habits have to

be practiced to the point of overlearning so tﬁey become automatic.
Language learning is cumulative and everything learned has to be
retained. "Active use of the language comes only from practice to the
point of mastery of each élement learned.”'! At the more advaﬁced
level, the speaker focuses more on what he wants to saéy and not on the
mechanical aspects of how to say it acceptably. Much experience in
listening, answering, reacting to the 'stimulus of another person's com-
ments, generating new sentences to express one's own infention and
meaning is essential for mastery of orél language. The speaker needs \
to iry out nevs.r combinations of elements io create novel utterances and
to express his méaning by all kinds of recombinations of the language
élements known to him. His mistakes will gradually be eliminated when
they are rejected as unacceptable while his successful attempts are met
with commendation and approval. “Such trial an& error behavior is
ver:y valuable when the pﬁpﬂ is learning to use the language and experi-
menting to find new ways of making it express his intentions.''2

The presentation of oral reports b}; class members was given

a very low rating. Students felt that with only one person contributing

1Rivers, Teaching Foreign Language Skills, p. 201.
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to the conversation, interpersonal exchanges are minimal énd those
who are listening tend to take a passive attitude. -

Between the high and the low ratings are a number of activi-
ties that were evaluated as Good. Among.these are exercises in which
the graphic form of language is employed as in dicta-tion and in use
of the ;:halk board. This seems to substantiate the view that use of -
the visval representation of sound has some place in language teach- -
ing even in the area of oral expression.l This belief is founded upon
an understanding of the basic process-, of native language acquisitibn.
The child learns his first language largely by rote memory and imita-
tion, but many adults lack skill in aurai discri.minafion and therefore
find learning by the audio-lingual method 2lone difficult, After years
of acquiring knowledge from the printed word, they have become
somewhat dependent upon a graphic fepresen’catiou of sound. For
them, the visual'symbol facilitates learning and acts as a stimulus
to memory.

At the very botiom of the scale students placed the use of
oral grammar drills and pattern practice. They were rejected as

not being relevant to the goal of smooth celivery of conversational

English at normal speed of native speakers. While need is not

1H. Dunkel and R. Piliet, French in the Elementary School:
Five Years' Experience, p. 45-48.
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necessarily a significant factor in learning, it is very significant in
motivation. Although these students still n:;ade mo1 phological and
sy'ntactic errors, they felt that isolated practice of language forms
out of context was not as effective as én-the-spot corrections and
individual or group practice following a conversation c;lass. Rele-
vance to the student's aim of attaining éreater speaking skill seemed

to be a vital factor.
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CONCLUSIONS

One overall conclusion becomes appareﬁt from this study;
namely, that relevance to the interests and needs of the students
stands out as a most essential factor in the selection of both mater-
ials and methods. In their progressioh from the stage of 1anguage
manipulation to the stage of free oral communication, the most
decisive factor in determining success or failure was relevance.

Two secondary conclusions are evident: (1) that the selec-
tion of materials for use with foreiga students is ine);tricably bound
up with the development of socio~-cultural concepts, (2) that no one
method of teaching speaking skills can be expected to meet all the
needs of a group, but that the procedure of structuring the lesson |
on a well chosen oral reading by-the teacher provides a satisfactory
focus for oral language experiences.

At the last class meeting of this group, severhi members
wanted to know how they might become more closely acquainted with
American students. They feel a "'gap" between themselves and local
students and would like to bridge.it both for social reasons and for
linguistic advancement. It is not easy to set 7'p artificial situations
where students might meet each other and become intimate friends,

but it might be possible to involve some of our American students

[
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in a class like the experimental group and have them act as resource
peo.ple in matters of cultural orientation. They would be able to share

ideas and stimulate conversation, and they might even become good

friends.
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CHAPTER VIII
ORIGINAL READINGS

The Hippie Culture

Does the word hippie mean a person who dresses in a certain |

way or does it mean a person who has certain attitudes and ideas? We
think of a hippie as one who does not conform to society and who
dresses in an individual and unusual manner. He does not care to be
well-groomed or neat. He may have long hair or a beard or both.
He may wear a head band and have beads or chains around his neck.
His feet are probably bare or. in sandals. He believes it is the right
of each person to decide what kind of appearance he will make. If is
one way of expressing his own individuali‘cy.and independence. |
Sociologists have found that in i)laces where the standard of
living is low, there are not as many hippies; they are a product of
the more saffluent society and are found largely in the upper middle- _
class. Perhaps this can be interpreted as showing that the hippies
d0 not value material wealth. Since they have always been provided
%ith the necessities of life as well as some of the luxuries, they take

these things for granted. They believe a person should not have to

51
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1gvate his life to making a living, at least not tc: the extent that he

seomes & slave to his job.
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Unfamiliar Words and Phrases

hippie culture material wealth
well groomed ' affluent society
head band standard of living
beads and chains , ’ necessities of life
conform to society a slave to his job

individuality and independence

Questions on Reading
Bow does a hippie show his individuality in what he wears?
How is a hippie's appearance difierent from yours ?

Why does a hippie think it unnecessary to conform to society?

In general, what is the standard of living where hippies are found ?

Why don't they value material wealth?

- Are hippies found in your country? Comment.

Do you agree with some of their attitudes and ideas? Which?

People who grew up during an economic depression often have
little sympathy with hippies. Why ?

Is it important to conform to society in your country?

Do you think the hippie culture will continue to be a part of
American life ? )

!
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T opics for Further Discussion

warerial wealth
Uoniorming to society
~regs codes in high school
~he afiluent society
‘fconomic depression
Standards of living

The four-day work week

Do we work to live or live to work?’'

f(%i
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The Fureailpass

Many young pecople in this country want to travel in Europe

».ut since they are on a tight budget they can't afford expensive trans-
cortation. For ihem, the Eurailpass is 2 bargain as it offers uvnlimited
s-at-class travel at a low cost in all of Europe except the British Isles.
1he pass must be purchased in the U.S. and the rates are:

$ 99 for 21 Qsys

$130 for 1 month

$175 for 2 months

$205 for 3 months
silso included in the pass are river t{rips, steamer cruises, ferry
boats and hydrofoil rides. Students often take along a knapsakk and
" sleeping bag. They plan to get a good night's rest as they travel by

trains that are comfortable and punctiual.

Unfamiliar Words and Phrases

Eurailpass a tight budget

knapsack and sleeping bag - steamer cruises
ccmfortable and punctual | ferry boats
targain rates ~ hydrofoils
unlimited first-class travel British Isles

a good nignt's sleep
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Qluestions on Reading

What is a2 Furailpass ?

where does the werd Eurailpass come from ?

Why do young people like uéing a Eurailpass?

What is a tight bu-dget?

VWhat class travel does the pass permit you to use?

Where must you purchase the pass?

In addition to train travel, what else is included?

V'hat is the difference between a2 ferry boat and a cruise ship?
What is a hydrofoil ?

How do Eurallpass riders get 2 good night's sleep?

Are there any disadvantages tc using the pass?

Is there any similar arrangement in the U.S. for foreign travelers?

L AT vy VI e arTra
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Environmental Crisis

We live as if we had an unlimited amount of air, water and
other natural resources on earth. Actually, people are beginning to
realize that conservation of our resources is esscntiél if we are to
continue living on this planet.

One of'the major causes cf air pollution in the U.S. is the
internal combustion engine used in automobiles. Our cars produce
exhaust fumes that make the air we breathe filihy and unhealthy. In
some cities smoke and fog combine toc form “'smog, ' a thick layer
cf dirty air that huris your eyes and nose.

In Detroit, Michigan research engineers in the automobile
industry are studying ways of developing 2 car that w,'ill be powered
by some other kind of engine. In order to focus attention on the pr@b-
lem of air pollution, a ‘'clean car race was organized. The cars
Taced from Massachusetts to California and the winner was the one
that made the best time and caused the least pollution.

Unfamiliar Words and Phrases

environmental crisis exhaust fumes

conservation of resources Detroit, Michigan

2 major cause focus attention

zmog and pollution a 'clean car’ race

{Gthy air Massachusetts to California
-hiternal combustion engine thick layer of dirty air

powered by some other engine
&3
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Questions on Reading

Why is conservation of our natural resources necessary?
What is one of the major causes of air pollution in the U.S.?
What kind of engine do most cars have?

How do cars pollute the air? .

Why is Detroit a well known city ?

1t ~ 13

smog? "’

- What are automotive engineers hoping to develop?

Why was a ‘clean car’' race organized?
Where did the cars race?

Which car was the winner ?

Topics for Further Discussion

Recent popularity of the bicycle.

Public transportation in Austin.

Sharing your car.

Alternatives to the internzl combustion engine.

Legislation on air poliution.
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